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[bookmark: _w2cgspcd8jab]EPISODE 1: "NOBODY TAUGHT ME THIS IN SCHOOL"
[bookmark: _72sw9xj8nlbx][COLD OPEN - 0:00]
[Sound: Coffee shop ambiance, low murmur of conversation]
RACHEL (recorded): "Nobody taught me that in school. Like, you know, I didn't, nobody taught me that, like religion, school. Like, I had to kind of like come to that on my own."
[Music: Contemplative theme]
HOST: Things Overheard at the Coffee Bar. Season Two.
I'm sitting in a bookstore cafe in Richmond, Virginia, and Rachel just said something that stopped me cold. She's talking about learning to observe herself—her body, her thoughts, her patterns—without immediately judging or fixing. And she's saying nobody taught her how to do this. Not in twelve years of school. Not in four years of college. Not in her family or her faith community.
She had to figure it out on her own.
Today's question: Why do some of us have to unlearn how to learn before we can actually learn anything?
[Theme music up and out]

[bookmark: _tx79hnk69f0i]ACT ONE: THE PROBLEM WITH BEING TAUGHT [3:00]
HOST: Rachel is a neurodiversity specialist who works with adults. BK is preparing for his third pilgrimage to India. They met at a systems thinking workshop and stayed in touch. This conversation happened over coffee, which is where most of our recordings come from.
Let me set up the moment when Rachel said this.
They'd been talking about BK's 42-day spiritual fasting practice—no garlic, cold baths, sleeping on the floor, the whole thing. And Rachel was reflecting on her own journey with embodied awareness, with learning to feel her nervous system, with what she calls "cellular consciousness."
And then she said it: Nobody taught me this.
RACHEL (recorded): "To just observe. Is like, nobody taught me that in school. Like, you know, I didn't, nobody taught me that, like religion, school. Like, I had to kind of like come to that on my own."
HOST: Now, at first this might sound like she's complaining about gaps in the curriculum. Like, "Why didn't they teach us taxes?" or "Why didn't they teach us how to change a tire?"
But it's not that.
What Rachel discovered is that the WAY she was taught to learn—the fundamental epistemology, the approach to knowing itself—didn't work for her. And she had to dismantle it before she could build something that did.
RACHEL (recorded): "By the time college, high school, college rolled around, like it started to get. I could do it, but it was tough because this desire for like participatory engagement in learning, you know, like the Academy of Old is a very different thing, right?"
HOST: The Academy of Old. She's talking about ancient Athens. Plato's Academy. Where learning meant walking together, discussing ideas, playing sports, contemplating under trees. Where philosophy wasn't a subject you studied—it was a way of life you practiced.
BK (recorded): "Looking back like also into academy and origin stories like monasteries being like some of the first universities. And they were training people to read books like, you know, the only people who could read like in medieval Europe... were reading these like religious books, you know, and there's a lot of rules that you kind of have to follow."
HOST: So here's the historical shift BK's pointing to:
Monasteries became universities. Sacred reading became academic reading. Contemplative practice became standardized curriculum. And somewhere in that transition, we went from "learning as discovery" to "learning as instruction."
Now, for a lot of people, instruction works fine. You show up, you take notes, you memorize, you pass the test, you move on. Done.
But for some people—and Rachel is one of them—instruction feels like violence.
RACHEL (recorded): "I have always been like a kind of person, I don't know about you, who I'm very driven by like self-directed learning and there is this thing where it's like it is the reciprocity of inner and outer. It's like I learn from books and from artists and from people and they are inspiring and like ideas and, but like it has to pass through this sort of inner space and it has to engage with my body maps of meaning."
HOST: Body maps of meaning.
That phrase. Let's sit with it.
She's saying: Information from outside doesn't become knowledge until it passes through her interior—her body, her experience, her cellular understanding. It has to land somewhere. It has to connect to something she already knows in her bones.
And if it doesn't? It just... bounces off.
[Music transition]

[bookmark: _49knv24wadil]ACT TWO: THE DIFFICULT CHILD PROBLEM [12:00]
HOST: Rachel used a phrase earlier that I want to come back to. She said her approach to learning "made me sort of like kind of difficult as a child."
Difficult.
Here's what I think she means:
When you're a kid who needs to discover things for yourself, you ask "why" a lot. You question the premise. You want to know how the teacher knows what they know. You want to try it a different way. You need to understand the SYSTEM, not just memorize the STEPS.
And in a classroom designed for 30 students moving through standardized material at standardized pace... you slow everything down.
Teachers call this "challenging authority." Parents call it "arguing about everything." Peers call it "being annoying."
The child experiences it as: "I'm trying to actually UNDERSTAND this, and everyone's mad at me for it."
RACHEL (recorded): "I'm very driven by like self-directed learning... which made me sort of like kind of difficult as a child... Follow the plan."
BK (recorded): "Yeah, follow the plan."
RACHEL (recorded): "Right, right. Or like conventional learning. Right. Like by the time college, high school, college rolled around, like it started to get. I could do it, but it was tough."
HOST: "I could do it, but it was tough."
She learned to perform. She learned to give teachers what they wanted. She learned to follow the plan even though following the plan felt like suffocation.
And here's the thing: She's smart. Like, really smart. So she COULD perform. She could ace the tests. She could write the papers. She could get the grades.
But the whole time, a part of her was dying.
Because what she needed wasn't more information. What she needed was permission to process information in her own way. Permission to take it into her body. Permission to spend time NOT KNOWING until something clicked.
Permission to discover instead of being told.
[Sound: Coffee cup setting down]
HOST: Now, BK had a different experience. He found ritual containers that gave him structure WITH permission to explore.
BK (recorded): "I think like, that's fascinating. Like we, I think, I think like most of people assume that like we have to be taught. Everything. versus kind of like discovering. And there's something like powerful about. at least for me, like framing this as like a discovery centered process."
HOST: Discovery-centered.
Not instruction-free. Not anti-teaching. But discovery-CENTERED.
Which means: Yes, you learn from others. Yes, you read books. Yes, you have teachers and guides. But the CENTER is what YOU discover when you engage with all of that input.
The center is interior. The center is embodied. The center is yours.
[Music transition]

[bookmark: _ix5mnwb06mdy]ACT THREE: WHAT WE LOST WHEN WE STANDARDIZED [20:00]
HOST: So what happened? How did we get from Plato's Academy—walking, discussing, discovering—to rows of desks and standardized tests?
The short answer: Industrialization.
In the 1800s, we needed to train a lot of people to do factory work. Which meant: showing up on time, following instructions, doing repetitive tasks without questioning why.
And we designed schools to produce that.
Bell schedules. Rows of desks. Standardized curriculum. One right answer. Sit still. Raise your hand. Don't talk. Don't question. Don't explore.
The system worked. It produced factory workers. Then office workers. Then knowledge workers who still basically function like office workers—sit at desk, process information, produce output, repeat.
But it BROKE something for people like Rachel.
RACHEL (recorded): "We're kind of enculturated in a paradigm of reality and truth that's external. And you know, I'm not trying to throw science or reductionism out with bathwater, like I'm all for it. But like, you know... it's not the whole story. Right. And so like holistic inclusion will be, would be more of like a, well, everything that is, it just is and is relevant."
HOST: Everything that is, just IS and is relevant.
Including your body. Including your intuition. Including the thing you can't explain but you KNOW.
Our current education system says: If you can't measure it, explain it, replicate it, it doesn't count.
Rachel is saying: Actually, some of the most important knowing can't be measured. It's EMBODIED. It's FELT. It's DISCOVERED through direct experience.
And we've built an entire civilization that doesn't have space for that.
[Music: Somber, contemplative]

[bookmark: _nhhwzbx33uio]ACT FOUR: THE RECIPROCITY OF INNER AND OUTER [28:00]
HOST: Okay. So if instruction-centered learning doesn't work for everyone, what does?
Rachel has a framework. She calls it "the reciprocity of inner and outer."
RACHEL (recorded): "It is the reciprocity of inner and outer. It's like I learn from books and from artists and from people and they are inspiring and like ideas and, but like it has to pass through this sort of inner space and it has to engage with my body maps of meaning."
HOST: Here's how it works:
OUTER: You encounter something—a book, a conversation, an experience.
INNER: You take it into your body. You feel it. You notice what resonates and what doesn't. You sit with it. You let it connect to what you already know.
RECIPROCITY: The outer shapes the inner. The inner shapes how you perceive the outer. It's a loop, not a one-way transfer.
This is completely different from: Teacher says thing → Student memorizes thing → Student repeats thing on test.
This is: Teacher says thing → Student FEELS thing → Student discovers what it means FOR THEM → Student integrates or rejects based on embodied knowing.
BK (recorded): "This exploration of self, home, other, sensation, embodiment. Noticing when I'm making an ocular conclusion, bing, bang, booming. I think like there's just like so much wisdom that we forget that we have access to."
HOST: Wisdom we forget we have access to.
Because it's not OUT THERE in textbooks or lectures.
It's IN HERE. In your body. In your experience. In the thing that happens when you stop trying to GET the right answer and start DISCOVERING what's true for you.
[Music transition]

[bookmark: _xspdczclppmx]ACT FIVE: PRACTICAL APPLICATIONS [35:00]
HOST: So how do you actually DO this? How do you shift from instruction-centered to discovery-centered learning?
Here's a framework Rachel developed, drawn from this conversation:
[bookmark: _s0lp159zbsuc]THE RECIPROCITY PRACTICE
Step 1: ENCOUNTER Read something. Hear something. Experience something. Don't try to "get it" yet. Just encounter.
Step 2: PAUSE Before you analyze, before you take notes, before you form an opinion—pause. Literally. Close the book. Stop the video. Leave the conversation.
Step 3: FEEL Where does this land in your body? Does your chest tighten? Does your belly relax? Do you feel energized or depleted? (Rachel would say: Your cells might feel green and electric, or heavy and gray.)
Step 4: CONNECT What does this remind you of? Not intellectually—emotionally, somatically, experientially. What memory surfaces? What image? What sensation?
Step 5: INTEGRATE Now—and only now—think about it. What part resonates? What part doesn't? What are YOU discovering through this material?
Step 6: EXPRESS Write, draw, move, speak. Make something with what you've discovered. This completes the loop: outer → inner → outer again.
[Sound: Pen on paper]
HOST: BK adds something important here:
BK (recorded): "I think like most of people assume that like we have to be taught everything versus kind of like discovering. And there's something like powerful about at least for me, like framing this as like a discovery centered process."
HOST: "Framing this as a discovery-centered process."
It's not rejecting teaching. It's CENTERING discovery.
Which means: Teachers become guides, not authorities. Books become companions, not scriptures. Information becomes invitation, not instruction.

[bookmark: _6c4n8x9ja41l]CLOSING: THE QUESTION WE'RE LEFT WITH [40:00]
HOST: So here's where we are:
We've built an education system optimized for transferring information efficiently. And it works... for people whose nervous systems are optimized for receiving information that way.
But for a significant portion of the population—neurodivergent people, highly sensitive people, embodied learners, people who need to FEEL before they can THINK—this system is at best uncomfortable and at worst traumatic.
And here's the kicker: We're not talking about people who CAN'T learn. We're talking about people who learn DIFFERENTLY. Often more deeply. Often more creatively. Often with more integration.
But they have to learn HOW to learn their way. And nobody teaches them that. They have to discover it.
Rachel did. BK did. Maybe you did too.
Or maybe you're still trying to figure it out.
RACHEL (recorded): "Nobody taught me how to do that, you know? Though I have always been like a kind of person, I don't know about you, who I'm very driven by like self-directed learning."
HOST: Here's my question for you:
What if we designed learning environments—schools, workplaces, communities—where discovery was just as valued as instruction?
What if we asked: "What are YOU discovering?" instead of "Did you GET it?"
What would change?
[Music: Gentle, opening]

[bookmark: _4jpkhqamurdu]RESOURCES
Books:
· Free to Learn by Peter Gray (on self-directed learning)
· The Body Keeps the Score by Bessel van der Kolk (on embodied knowing)
· Pedagogy of the Oppressed by Paulo Freire (on participatory education)
Practices:
· Plato's Academy method: Walk while discussing ideas
· Lectio Divina: Sacred reading as contemplation, not analysis
· Journal prompts: "What am I discovering?" vs "What did I learn?"
Communities:
· Self-Directed Education movement (self-directed.org)
· Democratic schools (Sudbury model)
· Contemplative education networks
For neurodivergent learners:
· "The Real Experts" project (neurodivergent-led education research)
· Trauma-informed teaching practices
· Universal Design for Learning (UDL) framework

[bookmark: _6070ph2jpnzo]CLOSING POEM [42:00]
HOST: I want to close with something the poet David Whyte wrote. It's called "The Winter of Listening."
[Quiet, intimate tone]
"All those years
forgetting how to listen
had made me
the whole time
listen all the harder
to the inaudible,
a conversation
I could have
only with myself."
[Pause]
HOST: Maybe that's what discovery-centered learning is. A conversation you can only have with yourself. The kind of listening that nobody can teach you. The kind of knowing that only comes from the inside.
Next time on Things Overheard at the Coffee Bar: BK goes to a wedding. He's supposed to DJ. He has NO IDEA what people want. And in the disaster that follows, he learns something profound about meaning.
Episode 2: "Embodied Semantics."
[Theme music]
Thanks for listening.
[End - 44:00]

